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CHAPTER 1
Abstract
When the government of India and the five UN agencies (UNDP, UNICEF, UNFPA,
UNESCO and ILO) striving the best for the universalization of primary education among
educationally underserved communities the state Chhattishgarh also with its full
perseverance striving to reach the unserved area to provide the best and contextual primary
education to ensure student attendance enrolment and quality that’s develop the skill and
interest among children in the school. Chhattishgarh a state always considered as the tribal
state undertook the intervention close to the program in the area where the local language is
quite dominant and the medium of instruction is the regional language. Most tribal children
unable to understand the textbooks, which are especially designed in the regional language.
The appointment of non-tribal teachers in tribal children’s schools is another considerable
problem as a result the problem in communication arises between the teachers and student as
teachers are unaware about the local language what the children speak another problem is
the unavailability of tribal teachers in particulars are the issues to be addressed. The issue of
language is being debated in the context of tribal education. While some researchers argue for
a uniform policy with respect to language use in schools, others perceive it as a constraint in
the Process of schooling. This paper examines the impact of MLE (Multilanguage Education)
on the tribal children and how far it has impacted the attendance enrolment and retention as
well as the skill and interest of the tribal student in the school. with regard to the medium of
instruction in government schools in tribal areas and meeting the needs of sound education of
tribal children in terms of the posting of teachers, development of textbooks and curricula,
training of teachers, etc. The research paper also presents a statistical and graphical
presentation and analysis of the response of the teacher’s parents and the student on the
issue of effectiveness and use of the mother tongue as medium of instruction in schools and
other language issues. The responses of the stakeholders have been gathered through certain
research methods adopted in this study which has been carried out in the 50 school of five
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blocks in the district of Bastar Dantewada and Sukma of Chhattishgarh State.
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CHAPTER 2

Introduction
The second MDG Goal sought that “Ensure that, by 2015, children everywhere, boys and girls
alike, will be able to complete a full course of primary schooling, despite great strides in many
countries, the target is unlikely to be met. Enrolment in primary education has continued to
rise, reaching 89 per cent in the developing world in 2008. Between 1999 and 2008, enrolment
increased by 18 percentage points in sub-Saharan Africa, and by 11 and 8 percentage points in
Southern Asia and Northern Africa, respectively. But the pace of progress is insufficient to
ensure that, by 2015, all girls and boys complete a full course of primary schooling. To achieve
the goal by the target date, all children at official entry age for primary schooling would have
had to be attending classes by 2009. Instead, in half of the sub-Saharan African countries with
available data, at least one in four children of enrolment age was not attending school in 2008.
About 69 million school-age children were not going to school in 2008, down from 106 million
children in 1999.Almost three-quarters of children out of school are in sub- Saharan Africa (31
million) or Southern Asia (18 million). Achieving universal primary education requires more
than full enrolment. It also means ensuring that children continue to attend classes as well the
quality of education also to be in consideration. Every parent send their children to school with
a high expectation because they believe that they will acquire the skills, abilities, values and
habits that will enable them to become a productive adults. 13% of the country’s population
currently under six years of age, the country’s ability to deliver these outcomes will affect its
future prosperity in no small measure. The first news of 2012 based on ASER 2011 is that
private school enrollment in most states is increasing although the Right to Education Act for
free and compulsory education is in place. Over 25% of rural India’s children go to private
schools and the numbers will rise in coming years as education and wealth increase.
The Government of India has implemented a range of initiatives to ensure that schooling is
indeed accessible to all children. Over the past decade, India’s annual budget for elementary

been put in place across the country, classrooms and toilets have been built, in many states
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education has risen steadily, and is currently Rs. 21,000 crore. Basic school infrastructure has
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thousands of teachers have been hired, and most villages now have a school within one
kilometer. This remarkable push towards universal coverage has led to more than 96% of all
children being enrolled in school. For a country as large and complex as India, these are no
mean achievements. Yet very often, we forget that schools and teachers have no intrinsic value
in and of themselves. They exist to help children learn. Literacy and numeracy are essential
components of learning, the basic building blocks without which desired schooling outcomes,
however defined, cannot take place. Yet despite massive investments in primary education,
many children are not acquiring even basic abilities in reading and arithmetic. The Annual
Status of education Report (ASER), conducted each year since 2005 in all rural districts of the
country, shows that in 2010, 53% of Std 5 children in rural India could read a Std 2 level text and
36% could solve a three digit by one digit division problem. Nationally, this situation has hardly
changed over the six year period for which ASER data is available. Other data on learning
achievement, such as that produced by Education Initiatives or the Government of India’s own
assessments, use different methodologies and indicators, but also demonstrate that learning
outcomes at the primary stage are far from satisfactory. A similar complaint emerges at the
other end of the educational spectrum, with an increasingly vocal chorus of voices complaining
that students with undergraduate or graduate degrees lack the basic skills and abilities that
constitute ‘employability’, requiring companies to invest massively in retraining programs to
ensure an adequate supply of trained manpower to fuel the country’s economy. Clearly, there
is a need to understand how much ‘value added’ is generated by the investment of thousands
of hours of a student’s life in educational institutions, and what aspects of schooling facilitate –
or hinder – the process of adding value.
In the context of elementary education, the landmark Right of Children to Free and Compulsory
Education Act, in force since April 2010, has generated a series of huge challenges for the
country – but equally, enormous opportunities. As states prepare to hire thousands of teachers
to meet RTE norms on pupil: teacher ratios, the time is right to reconsider the norms and
criteria that guide teacher recruitment and training. As states think about how to bring children
currently out of school into the age-appropriate grade, the time is right to think about how to

grade. As the proliferation of private schools and tuition classes shows, parents across the
length and breadth of the country are pinning their hopes on education as the stepping stone
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help the thousands of children already in school achieve levels of learning appropriate to their
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to a better life for their children. The time is right to think about what our schools can do to
ensure that these aspirations are fulfilled, so that not just schooling, but learning is guaranteed
to every child. This is the true spirit of the RTE Act.
However India has made a serious commitment to making education for children up to the age
of 14 a constitutional right with the 86th amendment. The Right of Children to Free and
Compulsory Education Act 2009 provides a framework for equitable and quality primary
education with specific focus on reaching the marginalized and excluded in communities
including schedule castes and tribes, Muslims and the girl child. The National discussion on
universal primary education 2005 clearly says the medium of teaching should be in local dialect
which will help the children to understand and foster the learning. This is a critical point to
review ways by which civil society, communities, and government and other stake holders need
to converge and cooperate to achieve these rights for children in Chhattisgarh at cross roads.
The inception of MLE program became visible in the year 2005 in responding to
the local situation in Bastar region. Bastar itself is a lingual divers region and having major local
languages like Gondi, Bhatri, Halbi Dorli and Telegu. All these language are completely different
from each other and has their own importance and significance. A workshop was organized in
Chhattishgarh for 3 day that was basically on the awareness raising and planning seminar in
2006 and following the same .A curriculum planning and materials development workshop in
January 2007 has been organized in order to making education more easy and interesting
especially in the area where children are unable to understand Hindi properly and speeding of
learning is an insurmountable challenge. However the impact of the initiatives like MLE needs
to be captured as In the year 2011-2012 the GER in the primary level was 107.83 where as the
NER is 94.86.As far as the district Dantewada is concern it was 79.32 it is evident from the
Appraisal report that the calculation of GER and NER at primary level looks problematic. The
basic reason for this can be seen from the enrolment data of Primary level. Despite decline of 2
percent enrolment at Primary level the GER has increased by 5 percent and NER has declined by
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5 percent.

Research Study on the Impact of MLE on tribal Children Bastar Region

The purpose of a multilingual education (MLE)

Review of Literature

program is to develop appropriate cognitive and reasoning skills through a program of structured
language learning and cognitive development, enabling children to operate successfully in their native,
state and national languages. MLE provides a strong foundation in the first language (mother tongue),
adding second (e.g. national) and third languages (e.g. English) enabling the appropriate use of both/all
languages for life-long learning (Malone 2005). Multilingual education is also multicultural, with learning
beginning in the child’s known environment and bridging to the wider world. The bridging process
allows children to maintain local language and culture while providing state and/or national language
acquisition and instruction. This process provides learners with the opportunity to contribute to
national society without forcing them to sacrifice their linguistic and cultural heritage.
Until the late 1970s the use of mother tongue in education was only found outside the formal system.
Program were developed to help adults achieve a basic level of literacy in mother tongue (MT) using a
primer-based approach. The use of MT as the language of instruction in the 1980s focused mostly on out
of school children; those with no access to school, or those in pre-primary outside the formal system.
Even though as far back as 1953 UNESCO suggested that children should be given the opportunity to
learn in their mother tongue, it was only in the early 1990s that Multilingual Education program such as
those described above have been incorporated into both the formal and non-formal systems in some
countries. By 2003, UNESCO published a position paper which stated that:
“UNESCO supports mother tongue instruction as a means of improving educational quality by
building upon the knowledge and experience of the learners and teachers.”
“UNESCO supports bilingual and/or multilingual education at all levels of education as a means
of promoting both social and gender equality and as a key element of linguistically diverse
societies.”
United Nations Literacy Decade: Education for All, International Plan of Action - Resolution A/56/116
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•Literacy for All will be effectively achieved only when it is planned and implemented in local contexts
of language and culture…
•Literacy policies must recognize the significance of mother tongue in acquiring literacy and provide
for literacy in multiple languages wherever necessary. (p. 4)
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Educational provision for Minority Language communities: the real picture
Because many minority language communities live in remote and inaccessible regions of the world, it is
often the case that schooling in any form is unavailable. The “right to education” is in practice still
denied them. Where they do have access it is usually only to “non-indigenous” forms of education.
Within these programs tribal or indigenous culture may be misunderstood or ignored, or even depicted
in negative terms. The language and culture of the classroom is unfamiliar; curriculum materials,
classroom interaction and instruction are all in a foreign language and teaching methods are unrelated
to cultural learning styles.
India’s linguistic diversity presents some complex challenges, but in the last few years some State
Education Departments, under Sarva Shiksha Abhiyan (SSA)1, are beginning to address some of the
issues with the practical implementation of possible solutions.
Linguistic diversity
The Census of India (1961) recorded 1652 mother tongues with a much larger number of dialects which
have been classified into 300 to 400 major languages belonging to five language families. But there are
only 22 official languages (Constitution of India, VIIIth schedule, after the 100th constitutional
amendment, December 2003), along with English (the associate official language). Nearly 80 per cent of
Indian languages are endangered; most of them are tribal.
Scripts
There are 25 scripts used for writing Indian languages; 11 major scripts are used to write the main
scheduled languages; 13 minor scripts are used for writing some minor and tribal languages; and Roman
script has been adopted by some languages in recent years.
Some tribal languages, such as Santali, have developed their own writing system, but most of the tribal
languages do not have a script. Where orthography has been developed, the script of either the
dominant regional language or another major language is used.
One tribal community, speaking the same dialect, may cross, using the example of the Koya, three state
borders which means if the policy of scripting local languages in state scripts means that this one
language would be scripted in three scripts: Devanagiri, Oriya and Telugu. While this may be easiest for

1

SSA means education for all
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the state and for further education within the state, the policy further divides the community.
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Tribal communities
According to the Anthropological Survey of India (ASI), there are 623 tribal communities, with a total
population of 84.3 million. This constitutes 8.2% of the total population (1028.6 million) (Census of
India, 2001). The majority of these 80 million people live in rural and economically underdeveloped
areas.
Policy support
This work is supported by Government of India statements. For example, the Indian Constitution states
that:
‘it shall be the endeavor of every state and of every local authority within the state to provide
adequate facilities for instruction in the mother-tongue at the primary stage of education to
children belonging to linguistic minority groups’. (Article 350A)
The National Council for Education Research and Training (NCERT) in the National Curriculum
Framework, 2005 (NCF) makes it clear that language and culture are important to children’s learning in
the following statements:
a) Concerning language:
•
•
•
•
•

“Home language(s) should be the medium of instruction in school”
“It is imperative that we honour the child’s home language(s)”
“Bilingualism and multilingualism confer definite cognitive advantages”
“…evolving strategies that use the multilingual classroom as a resource”
“Oracy and literacy will be tools for learning and for developing higher order communicative
skills and critical thinking”
b) Concerning local culture and environment:
•

“Child centered pedagogy means giving primacy to children’s experiences, their voices and
their active participation.” (13)
• “Children will only learn in an atmosphere where they feel valued.” (14)
• Knowledge (content of the curriculum) needs to be relevant, interesting and meaningful.
• “Children’s community and local environment form the primary content in which learning
takes place.” (30)
MLE programs: For many years, linguists and others have been calling for the use of mother tongues in
education in the tribal areas across India, but it is only recently that a concerted effort has taken place in
some states and that central government and government institutions [e.g. National Council for
Education, Research and Training (NCERT); The Central Institute of Indian Languages (CIIL)] have been
more actively involved in supporting work on bilingual and multilingual education programs.

Much discussion and advocacy work preceded the current move towards using mother tongues in
primary education programs. Now state governments with the support of the linguistic departments of
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Program development
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the Universities, the involvement of local NGOs and with national and international MLE consultant
support, along with tribal communities, have begun to design, develop, implement, monitor and
evaluate multilingual education programs. In some cases a resource team for each language group has
been formed and training is taking place and resource centers for language and curriculum development
have been established.
•

Since 2003 Andhra Pradesh has been working in 8 languages and is currently implementing 3rd
grade in Mother Tongue as well as developing training for new teaching methods and for second
language acquisition.

•

In 2004 a multilingual education conference was sponsored by the Government, UNESCO,
UNICEF and the Central Institute of Indian Languages.

•

Andhra Pradesh hosted a further conference on tribal education and others took place at CIIL
and in Delhi.

•

Orissa began developing materials in mother tongue for first grade in 6 languages early in 2000,
but these were not followed through in most language groups. In 2006 this experience was built
on in 10 languages and the development of textbooks and supporting materials took place and
implementation of first grade began in 2007.

•

Assam ran a workshop in 2006 in the tea gardens using the link language, Sadri. UNICEF is now
involved in supporting the development of mother tongue programs.

•

Chhattisgarh held a 3 day awareness raising and planning seminar in 2006 and a curriculum
planning and materials development workshop in January 2007.

•

Jharkhand has held an initial seminar…

With the backing of international agencies, as well as local, national and international NGOs,
the momentum is increasing and experience is accumulating. With the efforts of various academic
institutions, research will increase understanding and knowledge of what is required and programs will
be strengthened. As far as the situation in Bastar division is quite different in responding to the
challenges in universal primary education. with the workshop in the year 2006 and the 2007 the
progressive efforts being stated. Following the initiative to materialize the goal of the proposed plan
letter sent to all the district of Bastar division and was received on dated 5/5/2007 that clearly spell the
speed of work needs to increase in the district of Dantewada and Bastar. Dr.Sudhish (RGSM),
Dr.Mahendra Mishra (Orissa RGSM), and Madam Pamela contributed a lot to the process of developing
the plan and material for the MLE program across the state. In Bastar region following languages were
being recognized to adopt as medium of teaching language in the division in primary school.
1. Dorli 2. Gondi 3. Halvi4. Bhatri 5. And Telegu.
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Responsibility has been given to the state education Resource center and the same responsibility again
given to the DEd collages like Bastar, Dantewada Etc.
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Genealogy of the Language
Origin of Halbi
Halbi (also Bastaria,Halba,Halvas,Halabi,Halvi,Mahari,Mehari) is an eastern zone indoAryan Language of the oriya subgroup, spoken by about 500000 individuals across the
central part of India. It is considered a dialect of Oriya Language by linguists. It uses
SOV word order (subject-objective-verb), make strong use of affixes and places
adjectives before noun. It is often used as a trade language, but there is a low literacy
rate.
The mehari dialect is mutually intelligible with the other dialect only with difficulty.
There are an estimated 200000 second language speakers (as 2001) .In Chhattishgarh
schooled males are fluent in Hindi, some first language speakers use Bhatri as second
language
Halbi is written in the Oriya and Devnagari script.
Sources: Lewis.M.Paul(ed) 2009 sixteenth edition Languages of the world.
Origin of Dorli Language
Dorli are a sub group of the Gond, the largest tribal group in India .Historically the
Gond were the most important group of original tribes, in the 1500’s several Gond
dynasties were established and their Rajas, or king ,ruled like Hindu princes. The Gond
were conquered by Muslim armies in 1592 and lost all of their leadership, but their
tribes were not disturbed by the change in administration, They always identified
themselves as a separate tribe, not entering into the rigid Hindu caste (social class0
system. to day the Dorli inhabit the plains of the two southernmost division of konta of
Sukma district and Bijapur district of Chhattishgarh state central India. Some also live
in part of Andhrapradesh Orissa.Their home land s vary from open plains in the east
,with a narrow valley around the sabari river, to forest and hills in the west and south
.Their language ,which is also called Dorli has been significantly influenced by the
neighboring telugu tribe and language.
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Origin of Gondi Language
The Dravidian language

came into India centuries before the Indo-Aryan. It covers

about 25% of the Indian population. According to the Russian linguist M.S. Andropov,
Proto-Dravidian gave rise to 21 Dravidian Languages. They can be broadly classified
into three groups: Northern group, Central group, and Southern group of Dravidian
languages. The Northern group consists of three languages i.e. Brahui, Malto and
Kudukh.Brahui is spoken in Baluchistan, Malto spoken in Bengal and Orissa, while
Kurukh is spoken in Bengal, Orissa, Bihar and MadhyaPradesh.The Central group
consists of eleven languages viz. Gondi, Khond, Kui, Manda, Parji, Gadaba, Kolami,
Pengo, Naiki, Kuvi and
Telugu. Out of these, only Telugu became a civilized language and the rest remained
tribal languages.
Origin of Bhatri Language
Indo–european,indo-Iranian,indo-Aryan,eastern zone Oriya Bhatri.Languages spoken
include Bhatri, which falls within the Oriya language group but only share about 60%
lexical similarity with Oriya,spoken by about 600000 of the people of Chhattishgarh
,Bastar district,Jagdalpur tehsil,Maharastar,Orissa koraput district kotpat tehsil.
Alternatives name of the language is (Basturia, Bhatra, Bhattra, Bhottara, Bhattri,
Bhottada).The dialects is understood each other at 88% or more. similar to Halbi and
lexical similarity;70-90% between dialects,58 script use for writing this language is
Devnagari and Oriya.
Sources: Lewis.M.Paul(ed) 2009 sixteenth edition Languages of the world.2
Literature Developed in Bastar, Dantewada and Sukma District. It is really appreciable
efforts by the team who were involved in the preparation of the course material

2

Sources: Lewis.M.Paul(ed) 2009 sixteenth edition Languages of the world.
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following are some of the literature.
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CHAPTER 3
Research Methodology
3

The research design has been under taken under the following methodology and tools and technique
for qualitative and quantitative data collection under the below aims and objectives of the study.
Research Title:A research study on Impacts of teaching in Local dialect (Mother Tongue) on the tribal
children living in remote Tribal area Special reference to Bastar, Dantewada and Sukma district
Objectives of the study
1. To know the impact on the attendance of tribal children in the school with the inclusion of
mother tongue in teaching methods.
2. To know the impact on the retention of tribal children in the school
3. To know the impact on the teaching and learning process and the achievement in the school
among tribal children.
4. To know the impact on the interest of communication/expression skill in education among
tribal children in the school

Area of Study Bastar division

3

Sukma district was with Dantewada district before splitting in to separate district
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Bastar the place known for the oldest inhabitance of India holding its own world without losing its way
of life, its virtues, it’s hilarious dancing, its songs, its folklore, its mirth and laughter. Bastar is again
famous for its alluring natural beauty and elegance topography with rich cultural heritage that ever
attracts tourist. There are 7 districts in this division and the division is sharing borders with 3 different
states with different cultures and traditions, Orissa to the East and Andhra Pradesh to the south and
Maharashtra to the west the division had acquired a very rare blend of legacy in culture. Encompassing
with hilly tracks, dales & valleys, numerous brooks & rivers, lush green and virgin forests, Bastar is a
paradise to the lovers of nature. Of the total population, more than 70 % are Tribals like Gonds, Abhuj
Maria, Darda Maria, Bison Horn Maria, Muria Doria, Dhruva, Bhatra, Halba etc. About two-thirds of the
people of Bastar region are animists and one-third includes Hindu, Christians & Muslims. As far as the
language is concerned in the region mostly 6 language is spoken based on the area and location of the
region. In the District Dantewada especially in the rural area people speak Gondi and Dorli in addition to
that in some area Telegu is spoken. In Bastar District major language is Halbi and Bhatri and in some
Block Gondi is spoken as the local language. Despite all the language diversity Bastar has not lost its
origin and the rich cultural spirit till date though people from different state has come here and staying
in many parts in the region. Despite all the natural beauty and glorious, dazzling cultural greatness it has
been neglected since years in the policy and execution, but the upcoming industries and the rich natural
resources seems to be an ample opportunity for the area to bring laudable change in development
context within few years. On the other hand it has its own challenges and struggle for development.
Under the study the three districts has been selected and certain information relevant to the study is as
follows.

Research Study on the Impact of MLE on tribal Children Bastar Region

Name of District
Dantewada
Bastar
Sukma

Literacy as per census 2011
Male
female
52.69
32.88

Average in total
42.67

Total No of primary school
Dantewada
Bastar
Sukma
Total No of teacher
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Dantewada
Bastar
Sukma
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To ensure maximum representation of the division 3 district have been selected for the study. The
selection has been done based on the challenges the districts are facing as well as the languages used in
the particular area. Another reason is the topography and culture contributing to the impact of education
initiatives.
Among the three district based on the local dialect 5 blocks were selected to cover the representation of
all the languages of the region Following are the name of blocks.
Name of Name of Total
the district the Block
covered
Bastar

school Local
dialect

School selection:
selection Selection of the
school has been done through lottery

Bakawand

10

Bhatri/Halbi

methods in each blocks.10 school

Tokapal

10

Halbi

from each block have been selected.

Bastanar

10

Gondi/Halbi

Total population of children is 3939

Dantewada

Dantewada
Block

10

Gondi/Halbi

and the ST student population is

Sukma

Konta

10

Dorli

2537 we are taking a sample of 500
students which around 19% of the

total tribal student .There are 153 teacher working in the 50 selected school and we are taking all of them
for the rational
tional of the study but it will depend on the availability of the teacher in the school.
Through sampling method from the school the parents have been selected based on the student number.
From each school area 5 parent have been selected.

Representation of ST student in the area

3000
2537

Number of Boys and girls in the study area

2000

2500
2000

1000

1500

0

1000

2221

Series1
766

577
59

SC

ST

OBC other

1718

500
0
Girls
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Boys
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Research Methodology
Sampling Frame
•

Student (1st -5th )

•

Teacher (153) teachers.

•

House hold or Parents of the student 250.

In the 50 school of the study area the student percentage of boys and girls is 56% and 44%.
Parent

250

Teacher

150

Total children

500

Total focus group

50

Case study

3

Sampling Technique
•

2 Student representing each class 1st to 5th Currently studying & available during the period of
data collection has been taken as the respondent.(10x50=500)

•

All teachers of the school 153 :

•

Key informants(BEO/BRC/CC people involved in developing course material)Purposive Sampling

•

FGD with student – 10 student of the school chosen by random sampling.(50 FGD)

•

House hold survey- Households from the respective Parent of the student’s random sampling
methods.5x50=250

Tools for data collection
1. Quantitative
Secondary data SAS/RGSM/School Report/
1. Semi structured interview with teacher/BRC/BEO/DPC/DED collage /People who worked for
course material development.

2. Qualitative
1. Interview (Semi-structured) with all selected student
2. 2. Semi structured interview with teacher.
3. House hold survey of Parent/
4. FGD with student.

4

BRC (Block Resource person /BEO (Block Education Officer)/DPC (District Project Coordinator)
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5. Observation schedule.4
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Data processing and Statistical Analysis
•
•
•
•
•
•

Preparation of code book.
Tabulation of data
Preparation of Master Chart.
Frequency analysis and interpretation of data.
Scientific methods applied in relation findings and calculating average ratio and percent.
Software used spread sheet (MS excel) and Epi info

Chapterisation:
1. Introduction:
A. Acknowledgements /Abstract
B. The context for this study and Literature review.
The first chapter is on the introductory part and literature review of the research mostly
focusing the justification and brief about the study with historical perspectives. How the
concept conceived how it has been put in to the process of materialization.
2. Research methodology and tools and technique.
The second chapter is on the methodology to be adopted for qualitative and quantitative data
collection and interpretation of the data.
3. Impact assessment on Attendance.
The third chapter is about the attendance enrolment and retention of the tribal children in the
school how it has been impacted by the use of local language .Are there any improvement or in
this indicators what are driving forces that helped in this improvement or whether it has a
negative impact.
A. Enrolment
B.Attendance
C.Retention
4. Impact Assessment of Learning process and the Achievement.
The whole chapter is about to explore the mechanism established in the study and teaching
process to make the study more simple and easy in the context of local language in the rural
tribal area of Bastar division. How it has impacted the achievement of the school.
A. Process of learning
B. The achievement

The 5th chapter speak about the interest of the student increase towards study and the
impact of local language in the development of skill and expression as well as in their
communication .The chapter speak about how the inclusion of local language has
impacted in the personality and learning of the tribal children .
A. Interest among children for study
B. Skill development in communication and expression.

Page18

5. Impact assessment of interest to wards study among children and the development of
skill of communication and expression in student.
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6. Major findings and recommendation
8. Conclusion
9. Abbreviation
10. Bibliography
11. Annexure
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Training conducted for the research investigator
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Chapter- 4
Chhattisgarh State, which is primarily considered as a tribal state, is
not exception in realizing this fact. However, universal primary
education to tribal children is one of the major challenges which the
Chhattisgarh State is facing. It is an important issue considering the
fact that tribal’s were denied equal opportunity in the past by the
government and the policy-makers. It is crucial and important for the

Impact Assessment on
Attendance.
A. Enrolment
B.Attendance
C.Retention

development of the tribal communities, the state, and the nation.
Tribal children in Chhattisgarh are trapped in an intergenerational
vicious cycle of poverty, illiteracy and deprivation due to their
primitive (shy) nature and thus isolated from the mainstream of life
and other strata of the society. Another things often seen that the
collection of forest produce is a sources of livelihood for the tribal and
children are being engaged either in this work or are given the
responsibility of taking care of the younger and then the absenteeism
in school is increased. Despite realizing the fact that no meaningful
development of the under-privileged tribal people can take place
without enhancing the literacy and promotion of their educational
standards, the promotion of universal primary education and growth
of literacy among tribal’s has drawn limited attention of the state and
central government. Although, various schemes and programs have
been started by the state government and the Ministry of Tribal
Affairs to promote universal primary education among tribal’s such as
scheme for establishment of Ashram schools in tribal sub-plan areas,
scheme for establishment of boys hostels for the Scheduled Tribes,
scheme for construction of girls hostels for the Scheduled Tribes, and
scheme for development of Primitive Tribal Groups (PTG), but in
reality very few of them have percolated down to the tribal and
benefited them. Many of the programs did not benefit the tribal
community because the programs were not contextualized and

and barriers. Another reason for not reaching the benefits of the
programs to the tribal is lack of participation political will, corruption, and lesser attention on
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localized considering regional, geographical and physical differences
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development in tribal areas. As far as the quality of education is concern, In the Naxal affected area in
Chhattisgarh, government is consistently striving out it best to provide but it is really struggling for a
dedicated
edicated structure and team who will dedicatedly support such noble intervention especially in LWE
area. Keeping in mind all the challenges and obstacle the introduction of MLE came up to make the
study more interesting and easy in school. This was a laudable
laudable initiative of the government and it is
really necessary to map out the valuable impact and learning to make it more contextual and easy
adoptable which will certainly be the road map for further plan and action. Seeing the current
achievement in the enrolment
rolment of girl’s child in the primary level in Bastar area it is acknowledged that
the efforts done in the celebration of school entry day has been a proven booster to increase the
enrolment number. Another factor that contributed to this blazing task is the MLE. When the local
dialect has been introduced certainly it created an environment of less hesitation among the student
and has increased the enrolment as well as the attendance. It will not be right to say that because of
MLE only but this program has an impact in the increase in
attendance and enrolment as well as in retention.
retention
Percentage Enrolment
nrolment and population by Caste category in the
state
Category

% population
share
(Census 2001)

2009-10
10

11.60
31.80
1.97

14.70
32.18
0.72

2010-11

2011-12

Graph -3 Enrolement Vs Caste in the state a graphical
comparision

35

32.18

33.52

33.75

30
25

SC
ST
Muslim

12.68
33.52
1.32

12.38
33.75
1.40

20

sc
14.7

15

12.68

12.38

st
Muslim

10
5

It is evident from the above table that the State has
sufficient percentage of children enrolled in the schools
from SC and ST category corresponding to their
population share. However, the Percentage of Muslim
children are still not corresponds to their share in total
population.

0.72

1.4

1.32

0
2009-2010

2010-11

2011-12
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In comparison to the appraisal report in the study area the enrolment is quite more significant
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Graph 1 Student representation based on Caste

3000
2537

2500
2000
1500

Series1

1000
766

577

500

59

0
SC

ST

OBC

other

The graph represents that the highest number of ST students are found in the school in the study area.
Chhattisgarh had 3743 upper primary schools in 1993 and this number increased to 6293 in 2002, a
68.13 percent improvement then 32634 in the year 2006
2006-2007
2007 and 33145 in the year 2010
2010-2011 and

500
400

91%

300
200

456

9%

Series1

100
0

44
Regular in
school

33600
33400
33200
33000
32800
32600
32400
32200
32000

33514
33145
32634
Primary school

Not regular

Graph 5 Student Attendance in the study Area

Graph:4 Primary school in Chhatishgarah

finally in the year 2011-2012
2012 it has become 33514.
The increase in rural upper primary schools has been slower than urban schools. However, the
number of rural upper primary schools is much higher than urban upper primary
p
schools. The
increase in secondary and higher secondary in rural areas has been greater than urban areas. All this
indicates that rural schools have spread in Chhattisgarh.
* As per the Seventh School Education Survey 2002, at the primary level in 2002, the enrolment was
24.92 lakh with gender ratio of 0.94.
0.94.as per the DIES Survey In the year 2007 it was 31.97 Lakh and
in the year 2011-2012
2012 it has become 31.22 lakhs
lakh so there is straight growth in the year 2010-2012.
2010

art of teaching, the interesting textbook especially contextual and based on local language and
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Data obtained in the study conducted
conduc in Bastar region reported that the teacher’s attitude and the
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parental care and help are the most important factors that contributes to the performance of tthe
student as well as the attendance and retention in the school.
Study of attendance of students and teachers in primary schools had been undertaken in 50
schools. Attendance data is based on actual head count of children and teachers present in school
during 3 unannounced visits to schools made at intervals of 2 to 3 weeks. According to this
study the overall average attendance rate of students was 990.6%.
As per the view of the student 91% children said they are regular in the school and 9% only are
found to be irregular but the reason for the irregularity was collection of forest produce and children

being required for household work or sibling care at home as parents use to go for fetching forest
produce, In addition to that due to sickness
sickness even some of them are irregular in the school attendance.
Other observation also has been incorporated for the reason of absenting were (a) lack of adequate

facilities in school (b) teacher shortage and over-crowded
over crowded classrooms (around 28 more teachers
are required as per the proposed requirement (c) children required to help parents in agriculture
or other occupational work or being involved in some income generating activity and (e) parents’
indifference or lack of interest in child’s education. Most parents felt that lack of facilities in
school and child’s unwillingness to go to school were main reasons for child’s frequent absence
from school. The first week head count in the 50 school was 3584 out of 3939 and the second
week it was 3623 and in the third

Graph: 6

Head count of student

week 3505 out of 3939.
Head Count
Head count
st

3584

3rd week

Student

percenta

no

ge

1 week

3505

88.9

2nd week

3623

91.97
97

3rd week

3584

90.98

10712

271.85

3623

2nd week

90
91.97
Series1

1st week

3505 88.9

Series2

Head count of student
3400 3500 3600 3700 3800

Mean of the percentage of attendance is 90.6 which mean the attendance percentage of the
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student of the study area is 90.6% as per the finding
findings of the study.
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Attendance Teacher percentage
250
200
150
100
50
0

89.5

93.4

137

143

84.3

1st week

137

89.5

2nd week

143

93.4

3rd week

129

84.3

409

267.2

129
Series2
Series1

Figure 7Teachers Attendance

According to the attendance of the teacher’s attendance also has been taken in three
unannounced visit to all the selected 50 school.. The average attendance of teachers was 88.3% in
primary schools It was substantially greater than what the World Bank study (2004) had
Reported (75%) and the DIES report 2011
20112012(85%).Mean:
ean: 136.3
Sport and
games

130

The reason for the increase in the attendance

8The things that attract student to school
Teachers are
good

is certainly the introduction of multilingual

140
Series1

education. When it was asked to the student
what is the matter that really attract you to

Teaching in
local language

230

the school? 46% of student replied that the
local language which attract them to school

0

100

200

300

because they are able to understand and

speak and express their views without hesitation.2
hesitation.26% of children said sports and games that attract
them to school.28%
.28% of the respondent expressed that the teachers are very good and loving in nature
that attitude attract them to school. Finally it is considered that the Teaching in local language has a
goodd contribution in increasing the attendance in the school.
The interest among the children to come to the school is really appreciable as because,
because out of 500
students 498 students expressed that they are interested to come
com to the school the remaining only 2
students said they are not interested. When the reason was asked they simply said they feel good to
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remain in the house.
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When it was asked to the student that on
9 Interested to come to school

600

priority basis what are the languages
you use while speaking while writing

400

and while reading. Out of 500 children

Axis Title

500

300

500 students expressed that they use

Series1

498

200

local dialect when they speak to their

100

friend and even in the school but in

0

writing they use Hindi script and read in
Yes

No

Hindi language. In the same way in

Axis Title

their house the parent use local language 10 Interest of Local Dialect
but some time use the Hindi language
when they talkk to an outsider. People of

speaking Hindi language and they found it

61

No

the villages often commit mistake while
26.4%

difficult as they are use to speak local

Series1

189

Yes

dialect in the family in the village and
even in their own community.
48% respondent can write their name in

74.6%

0

100

200

Hindi and 52% parents are unable to write
their name. Among the 48% of people who are able to write their name, 31persons
persons are able to write a
sentence but preferably in local dialect not in Hindi the script though it is in Hindi.
Hindi The interest of the
parent towards local language is higher than the Hindi language and they never hesitate to speak their
local dialect. 74.6% of parent are
are interested that the universal primary education should be in local
dialect on the other hand26.4% parent says it should be in Hindi language as anyhow they have to
learn Hindi when they will go to upper-class and it will be difficult for them to learn and understand.
Majority of the parents wanted that the books and
and the story of the classes should be in Local
language If we see the appraisal report of the state even we found a progressive growth in the GER
and The NER which was 102.52 in the year 2010-2011
2011 and it was 107.83 in the year 2011-2012
2011
at
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the same way the NER was also 99.6 in the year 2010-2011
2010 2011 and 94.65 in the year 2011
2011-2012.
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Enrolment in Lakh

11 Parent can write their Name

130
31.97

31.79

32

125
130
120

31.22

Series1

120

In Lakh

30

115
Yes
No

12

Enrolment in Lakh

Obviously the enrolment has increased during the course of time but when we look at the year wise it
is certainly after the introduction of MLE in primary education.
Chhattishgarh State Statistic Appraisal Report.
Progress since 2006-07
2006-07

2010
2010-11

2011-12

Primary schools (Govt.+Aided)

32634

33145

33514

Upper Primary schools (Govt.+Aided)

13081

13690

13880

Total Primary Enrolment (In lakh)

31.97

31.79

31.22

Total Upper Primary Enrolment (InLakh)

12.96

14.96

16.22

Total Elementary Enrolment (In lakh

44.94

46.75

47.45

GER Primary

104.74

102.52

107.83

NER Primary

97.78

99.6

94.68

GER Upper Primary

99.6

102.74

113.42

NER Upper Primary

92.45

99.57

84.26

Teachers in Govt. Schools

118926

156817

159786

Out of School Children

123632

178490

128185

The end of the school year can be an exciting time for most children. May brings the end of one

grade and the end of the school year is a reminder that they failed
failed their current class. Parents and
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year and the promise of a next. For some students, however, they know they will be repeating a
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teachers must weigh both positive and negative effects of retention before holding a child back a
grade in school.

The following table represents that the retention rate of girls and boys of Bastar and Dantewada
District
District

2009-10

2010-11

2011-12

Boys

Girls

Total

Boys

Girls

Total

Boys

Girls

Total

Bastar

95.12

94.22

94.67

67.36

64.04

65.68

71.5

70.58

71.04

Dantewada/Sukma

62.22

55.99

59.1

69.16

51.32

60.02

35.18

30.49

32.91

Sources: SSA Appraisal Report 2011-2012.

The calculation of retention rate continues to be problematic. It is said to have improved to 90.25
in 2011-12 from 76.69 in 2011-12 at primary level. A similar decline had been reported in 201011. Further, DISE Flash Statistics data for 2010-11 show that the retention rate for SC and ST
children is much lower than the state average. Besides, there are districts like Dantewada and
Bastar which are reporting retention rate as low as 32 at the primary level.

Conclusion
The progressive growth in the area of enrolment and attendance is significant in the study area .It
has been impacted by the use of mother tongue in the primary school which cannot be denied.
The interest of children towards school and their attendance and enrolment has increased to an
extent. However there is need of rational literature books and other study material which has to
be more contextual based on the local and popular and accessible in the right time to the student

Page27

for their easy understanding and study.
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CHAPTER 5
The impact of multilingual education on the
Process of Learning and Achievement of
Tribal student.
Education forms the backbone of any social and economic development initiative, as it acts as
the catalyst for human development but the quality of education depends on the process of
learning the availability of study material the environment, the facilities available and in addition
to that the methods and the teachers qualification, expertise, attitude and behavior is the prime
ingredient in facilitating and building the character and carrier of the student or future citizen. It
is recognized that education has very strong linkages with other social imperatives like health
and employment and is vital to building a vibrant economy and raising the living standards of
people. The State is committed to its agenda of imparting education to all and has allocated a
significant share of its plan outlay for this sector. In response to the recommendation (Shukla,
2003) initiatives has been undertaken in the region “In Chhattisgarh teachers, especially those
from rural areas needed support in class management, making proper use of black- board,
teaching aids and improving class-room practices. Teaching of mathematics and environmental
studies was particularly a matter of concern”. (Shukla, 2003).This chapter envisages an analysis
of the process of learning between children and teachers and how the achievements have been
influenced by the use of local language in the teaching methods in the particular area. When we
wanted to know the quality and impact of teaching methods it is essential to know the tools and
techniques used by the teachers in teaching methods as well the strength and weakness of the
teachers. The composition of teacher’s employment with reference to gender and local teachers
and their experience and type of employment is also important factors that contribute to the
achievement of the student which cannot be ignored. Another considerable factor is the
motivation of teachers which has to be consistent that always brings considerable result in the
impact of teaching. As far as the performance of teachers in teaching the age factors has also an
importance. This chapter envisages all the analysis of the aspect mentioned above to explore the
relational findings between the process of student learning and the achievement with the
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inducement of teaching in the medium of local language in the study area.

Research Study on the Impact of MLE on tribal Children Bastar Region

Table Number .0 Table Title :Age of teachers
Variable (Age)

Frequency

percentage

18-25 years

22

26%

26-33 years

26

30.%

34-41 years

28

32%

42-Above

10

12%

86

100%

Graph.0 AGe of
teachers

12%
26%

18-25
26-33
34-41

32%

42-Above
30%

The table depicts that 26 % teachers are from the age group of 18-25Years
,30% of teachers are from the age group of 26-33 years of age ,32 % of teachers
are from the age groups of 34-41 years and 12 % of them are belongs to the
age group of 42 and above .The average age of the teachers is 32 Years

Age has its own significance in the performance and process of learning among the teachers in
regards to the achievements of student because the youngster and newly appointed might be
having less experience but the motivation level might be high in learning and performing their
task. From the below graphical representation 26 % of teachers working on the area belongs to
18-25 years of age 32% of teachers are from 34-41 years of age which is highest number of
teachers and lowest is only 12 % the age group is 42 and above . if we analyze the age Vs.
Performance the age group 26-33 and 34-41 will be matured and can perform well and having
experience cum exposure of teaching technique ,tools and methodology in the context of local
language. Overall it could be positive symptoms as far as the age is concern of the teachers of the
area. When acrros the country gender mainstreaming approach is being initiated in every schime
and department so even it is necessary to explore the gender aspect as far as the appointment of
teachers and could be related with the efficiency and working capacity towards tribal girls child
education. It is found that a good gender balances in the appointment of teachers in the particular
region of Bastar is maintained. It is clear from the below table and graphical representation that
the percentage of female teachers in the primary school is 46% where as the male percentage

Table Number 0.5

Table Title

Gender

Variable

Frequency

percentage

Male

46

53.5

Female

40

46.5

Total

86

100%

Table no 0.5 reveals that the employment of teachers in respect to gender is 53.5% male and 46.5% female and it is a good
balance.
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54%.
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Gender in Teachers Appointment

The factor generally affect and influence the
attendance ,the
the perfection in teaching quality and
student learning is the experience of teachers

46, 46%

.There are three aspect need to be examined the
53.5, 54%

first one is the years of services the teachers has

1

completed another is the type of employment and
the type of

2

training availed during his or her

service carrier. When we look at the table the table
represents.
Table Number Table Title
1

Variable

Frequency

percentage

<1 year

08

9.3

2years

22

25.5

3years

06

7.0

4 year

21

24.5

5 year and more

29

33.7

Total

86

100%

Year of service teachers have
completed

Table no 1 demonstrates that 9.3% of teachers have completed less than one year of services 25.5% of teachers
have 2 years 7.0% 3years 24.5% 4 years and 33.7% of teachers have completed more than five years of services.
Table no 1
Years of services teachers
have completed

9%

<1 year

2years

3years

4 year

34%

7%
24%

5 year and more
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Table 1 Years of service of teachers

Table Number

Table Title

Variable

Frequency

percentage

2

Type of service

Contractual

65

75.5

Permanent

21

24.5

Total

86

100%

Table No 2 depicts that 75.5% of teachers are contractual and 24.5% of teachers are regular. The type of service somehow
impact the performance of the teachers ,if the teachers are regular they have the sense of security and they can concentrate
more in teaching but the teacher who is under observation will have less interest and less concentration on teaching.

Table no 2 Type of employment

24%
Contractual
Permanent
76%

. 34% of teacher of the area has completed 5 years of service and only 9% have completed 1
years of service.26% of teaches have completed 2 years of service.
From the above graphical presentation it is clear that the number of contractual staff is much
higher than the permanent staff in the area. The level of motivation is also depends on the type of
employment; the contractual staff is around 76% where as the permanent staff percentage is
24%. In addition to the fact there is a need of another 28 teachers in the area because the total
sanctioned number of teacher is 181 but 153 teachers are working and the remaining 28 teachers

Table Number

Table Title

Variable

Frequency

percentage

4

Subject taught
by Teachers

Hindi

10

11.6

English

13

15.1

Math

13

15.1
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are to be appointed.
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Social science

10

11.6

Science

00

00

All

40

46.6

Total

86

100%

Table no 4 depicts that 46% teachers teach all subject in the school 11.6% teaches Hindi 15.1% English and mathematics 11.6%
social science.

When we see the graph of teaching 46% of teachers

Table no 4.Subjects that teachers
Teach

10, 12%

teaches all subjects in the school but on
only 15% of
teachers exclusively teach English and math .only 12%

13, 15%
Hindi
English

40, 46%
13, 15%

teaches Hindi and social science. It can be assume that

Math
Social science

there is very less number of English teacher are
present in this area and English language is being

Science
0, 0% 10, 12%

All

partially neglected that resulted poor performance of
student especially in this language in the area. Again
the art of teaching and the sufficient study material is also a prime element in fostering the
quality
uality of study in the school. Apart from study book the ancillary methods also being used to
make the study more interesting and easy understanding in this regards various methods have
been induced in this particular area as an experiment and as well proven
proven mechanism. Table no
11.represents the same
Table Title
Table
Number

11

Apart from study book
what else are being done
or adopted for teaching

Variable

Frequency

percentage

Use of local dialect

47

53

Game and chart

05

6

Song and story

11

12

Competition

09

10

MGML

17

19

Total

86

100%
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Table no 11.represents that 53 % of teachers use local language in the teaching methods apart fro
from
m the study material whereas 6%
6 of teachers
use game and chart to make the process of teaching more effective 12
12% of teachers use song and
nd story in local language 10% of them conduct
c0ompetition to make the teaching more effective and interesting and 19.7% of teachers use MGML.
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Despite the available material like
Table no 11 . Apart from study book what
else are being done or adopted for teaching

19%

10%

Use of local
dialect
Game and chart

books and other supplied material

Song and story

local language while teaching to

Competition

simplify the matter that’s enable

MGML

student to understand the subject

53%

53% of teachers exclusively use

matter easily. out of the total
respondent 12% of the teachers

12%

uses local song and poem for better

6%

understanding of the student 10%
teachers reply that they conduct
competition to make the learning more effective.19% teachers said the MGML is the best way to
involve student through a pictorial sequence which enable the student to grasp the basic
understanding and only 6% uses game and sports to make the learning and teaching more simple
and easy and effective. Further to make the study and communication faster there are other tools
and techniques also being used in the school of the area. The teachers even recognized and
consider the tools more effective and proven to materialize the result of the study among the
student. These are small stone, chart and the leaves available near by the school local game song
based on local popular tune debate and competition and the MGML. The table below represents

Table Title
Table
Number

12

The best useful
element

Variable

Frequency

percentage

Small Stone, chart
and leave

40

46

Game

20

23

Song poem

10

12

Debate and
competition

10

12

MGML

06

7

Total

86

100%
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the same .
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Table no 12 depicts that 46% of teachers says that small stone, chart and the locally available leaves are more
effective in making the teaching more interesting in the class where as other 23% teachers consider game is the
best useful technique involve student in study 12 % says song and poem and 12 % said debate and competition but
7% said the MGML is the best way to involving student in teaching actively to among the teaching element the

Table no 12 The best Usefull element in teaching
It is obvious from the graph that the locally available material for teaching has been the more
effective element in fostering the learning and communication in the teaching process 46%
teachers consider that the locally
7%

Small Stone, chart
and leave

12%

Game
Song poem
Debate and
competition
23%

flowchart could be the popular
instrument in making the teaching

46%
12%

available leaves stone or the

MGML

and learning process more easier
and fruitful where as 23% says
game is also a best instrument to
involve student in study and
creating enabling environment for

healthy study and learning .12% of teachers reveals that song poem ,debat or some completion
activity also is an advantage to create interest among the student and student can learn easily and
only 7% of people says MGML is god to involve student in teaching through pictorial sequence.
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Thse all
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The time spent by the teachers in the school also has improved
The quality time spent by the teacher in the school has been a debate in the past but in the current
situation 54% teacher spent time from 10:30am
10 30am to 5pm and 46% teachers spent time from 10 am
to 5pm.
When we recommend local
Time spent in the school by the
language
20
Time spent in the school by teachers
Teacher

to

be adopted as
the medium of teaching,
teaching scientific
43.1

2

21

and experimental study material
need to be developed based on the

Trained on Teaching Local Language

37

1

psychology of the tribal children
and it is even necessary to explore

0%

20%

40%

10 am to 5 PM

60%

80%

10:30 am to 5 PM

100%

the popular story song of talk about
the local language along with
technological

intervention.

However the need
eed of training is also a concern in the area that is how to teach through the
medium of mother tongue. The graphical presentation even represents that 77% of teachers have
not attended the training on how to teach on Local language it means there is need of training for
77% teachers in the area. Teacher are also interested to attend training on the methodology how
to teach on local language as per the research findings 79% teachers are strongly interested to
attend such training because they have realized that to make the study and teaching process more
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effective it is really necessary to have training and exposure and proper follow up.
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22

21%

79% of
teachers are
interested to
receive the
training on
the
methodology
to teach in
local

Interested to receive training

79%

yes
No

language

There is debate always whether

23

How important local language in Study

the local language is important in
education or not .many researcher
has given the view that it is not

22%

important where as other have
given it is most important as most

1 Yes

of the children especially in the
tribal

area

are

unable

2 No

to

understand the regional language

78%

and found difficult the study in the
class room as they are most
acquainted

with

their

own

language and vocabulary however teacher of the particular region also have the experience and
feel that it is most important.
78% of teachers said it is important to teach
te ch in local language in the primary school especially
children of this particular region does not have access to the external world they are still
confined with their own language because they are use to speak iitt in their own house and villages
while talking to anybody in that locality. Teaching in their own language will make them more

the communication will be more perfect.
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comfortable and they will probe more and more that ensure the process of learning easier as well
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24

Why local language is important

Children are familiar with Most of the
local vocabulary they know the things
39% better with their own language. When
we are teaching in Hindi it is literally
confusing them initially with which
they are not at all familiar before.
It speed up the learning process
relation building with peer and
teachers and student never feel that
they are learning new things

42%

19%
Contextual education and induction of
local language makes thing easy to
understand for the student

81%Teacher
Teacher assume that when the student are able to do the home work assigned by the teacher
they are studying well 19%
of teachers assume that
when the student follow the
instruction

19%
When follow
instruction and
respond
81%

When does the home
work.

teaching

given

while

and

accordingly

respond
they

are

studying well. No doubt
both

the

assumption

is

close to the assessment
25

The Methods used by Teachers for Evaluation

mechanism but there are
other
which

scientific
has

methods

not

been

incorporated in review and assessing the stude
student
nt ability and performance. However
How
the

by teachers of the particular area but in certain area the teachers appointed from different region
regio
are unable to understand the local dialect are really struggling in simplifying study as well as the
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importance of MLE in teaching method has been experienced the best and effective tools as said
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course .It will be clear from the below graphic presentation that 19% teachers are from outside
13% of them speak Chhattisgarhi and 6% of them use Hindi language. The reaming 23% speak
Gondi, 35%
% teachers speak Halbi,
Halbi 11%
% teachers speak Dorli and 12% speak Bhatri. Language
has its own importance in building the personality of the children and developing a flow and
chain of communication and understanding aamong
mong children and the teachers.

26

Language spoken by the teachers

6%
Hindi

13%

12%

35%

11%

Halbi
Gondi

23%

Dorli
Bhatri
Chhatishgarih

27 the thing attract

There has been all ways a debate and a
question that how to increase the
attendance how to increase interaction
how to make it more attractive so that

130

Sport and games

the student will come and they could
read well in the school .It is really a
matter of surprise that the 46%
140

Teachers are good

Series1

children express that the teaching in
local language attract them to school
where

28% children says teachers are good it

230

Teaching in local language

as

behavior also is an important factor to
0

200

400

support the study environment and to
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is clear that the character and the
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attract
act the student in the community and in the school. Apart from the language as well
as the behavior of the teacher’s one important thing are the games and sports and
other competition that helps student to come and remain comfortable in study in the
school.26% children reveals
reveal that the sports and game and other cultural activity that
attract them to school.
school
28 problems in learning

When the process of learning
is smooth the achievements
will certainly be the good if the

2

process is not up to the mark
12%

No

definitely

the

achievements

will be getting hampered thus
the teachers also feel in the
Series1

same line that if the local

Yes

medium of instruction there is
problem in communication and
it will definitely hamper the

0

20

40

60

80

100

120

140

study and the learning
learn
as well
as the achievement of the
student.

More

than

98.8%

teacher feel that if the local language is different than the school language in education
there is problem of learning
Teachers are taking self initiatives to Teach in local language and using
usin
1.Among the 153 teachers 95% of teacher has taken self initiatives to focus on the development of
local language as they found it easy to explain and make tthe
he student understood perfectly
perfect .
3. Though 58 out of 153 teachers are unaware about the
the local language but they have strived to learn and
have used local language when the student found difficulty to understand
understand.

Page39

1

language is different than the
98.8%
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29 . Teachers use local language

140
120
100
80
60
40
20
0

The graphical presentation depicts

86.2%
Series1
13.8%

that 86% of teachers expressed that
they often use local language

0

0.5

1

1.5

2

2.5
7, 5 0, 0
%
%

When they found something difficult to explain the student as the local
language is so helpful in explaining and making student understood. Based

Respon
se

on the opinion it is clear that teachers also found the language is so helpful and student can easily
understand.
As a part of achievement the student performance was reviewed

for the records of 3years

depending the result and the current ability of student in the school in understanding the study
books and responding the question. It was found from the record of the school there is progressive
growth in the student transition annually in the primary school to middle Scholl with good
academic records dies report 2012. As per the study the student transition from class
Class transition

2009-2010

2010-2011

2011-2012

5th to 6th

92%

94%

98%

(Sources School documents)
Target for the year

DIES report 2011-2012

In the study Area

target Achievement.
2011-2012
3122131

Enrolment
Attendance
Rate(Completion)

85%

75.64/
Completion Rate 78.39

90.6
Page40

30 Self
initiatives

146,
95%

Self
initiativ
es
taken
by
teacher
s.
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36813

Coverage of Out of school 96217
children

97.99

Transition rate (Pry. To U.

98%

Pry.)

Dropout rate

3.61

3.56

90%

85%

88.3%

90.25

96%

Achieved(Target was (3.61)
Achievement level Primary
school Grade A
Grade B
Grade C

(i) Teacher Attendance
rate-Primary
Retention Rate

In addition to the language the facilities available in the school is also a major component in
increasing the attendance and achievement in the school. Which all ways contributes to the healthy
environment of study and its impact that directly impact the attendance interest and achievement.

60
7

40

25

30

0

14

16

26
46

20 43
10

7

11

43

39
25

36

34

24
4

No of school not having
No of school having
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1 School Facilities
Variable

No of school
having

No of school
not having

Total

%
Having
facilities

% not
having
the
facilities
14
50
92
22
52
14
28
32
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Drinking Water
43
7
50
86
Electrification
25
25
50
50
Computer
4
46
50
8
Sufficient Class room
39
11
50
88
Boundary
24
26
50
48
Toilet
43
7
50
86
Sport Material
36
14
50
72
Course material in Local
34
16
50
68
Language
Table .no1.6 Depicts that 86% of school has the facilities of drinking water and toilet facilities
where as 14% of them do not have these privileges. Only 50% of the total schools are enjoying the
facilities of electricity and the remaining 50% do not have such facilities at school. The
contemporary education demand computer in school but only 8% schools have computer where as
92% do not have computer in their school.88% of school says that they have sufficient class room
but 22% school needs more class room in their school as the number of student is high.48% of
school have boundary and 52% of them do not have boundary .when the availability of sport
material observed it is only 72% are having but the remaining 28% do not have sport material in
the school .As far as the course material in local language is concern 68% of school accepted that
they have been given the course material but 32% out of 50 school do not have sufficient course
material in the school.
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Conclusion
There are various factor

which impact and influence the study the teaching process and the

achievement but seeing the progress in school and its other development indicator it is acknowledged
that there is a positive changes that has taken place in the process of teaching in primary school in
Bastar region as well as in the achievement .When we see the interest among student that has
increased and at the same time the enrolment as well attendance 75.64 to 90.6) . As far as the
teacher’s attendance that has also increased 85% to 88.3%. The transition rate of student from primary
to the upper primary 97.99 to 98%. it cannot be denied the impact of the local language has an
important role in the progress in the education indicator of the study area because 98% student uses
local language in their house and with peer and teaching in local language to the student is the easy way
making them understand the task, that has certainly reflected in their progress. There is good advantage
of this program on the other hand teacher from other area those who are not acquainted with local
language has more challenge to teach student in the local language. Certain mechanism needs to be
developed for the teachers who can learn local language easily or else they could be replaced by the
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local teacher.
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CHAPTER 6
Impact assessment of interest to wards study among children and the development of
skill of communication and expression in student.
A. Interest among children for study
B. Skill development in communication and expression

The Indian educational system is one of the largest in the world. There have been tremendous
efforts to make the primary education compulsory for all the children. Various programs have
been implemented for the same. Every year funds are allocated for achieving the objective of
universalization of the primary education. Planning as well as management of School education
has primarily been a state subject although the central government also legislates in this area.
The large size and complex educational structures across Indian states make the matters of policy
making, planning and monitoring highly
complex and complicated. Monitoring of
the funds proper utilization and to keep a
check on the needs of the schools is an
important
tant task and has to be facilitated at
all levels of administration. Despite the
administration the most important area is

Sport and
games

130

Teachers are
good

140
Series1

Teaching in
local language

the enhancement of skill attitude and

230

0

100

200

300

knowledge in student. There should be
certain mechanism to facilitate the process of developmen
developmentt of skill in student and monitoring
their performance in study not only confined in the percentage of marks but also in the basis of
actual knowledge and communication
as well as attitude and behaviors. This
chapter contains the assessment of
impact of multilingual
ltilingual study methods

400

on the interest of children and in the

Axis Title

500

300

development of skill among the student

498

200

Series1

100

in the context of communication and
expression. Through as it is earlier

0
Yes

No
Axis Title

mentioned that the study has been
conducted in the five block and 50

school student
ent were asked question related to their respective course book as well the focus
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group session had been conducted to explore the knowledge level and the communication and
expression skill and how it has been impacted by the multilingual study. The interest among the
children to come to the school is really appreciable as because out of 500 students 498 students
expressed that they are interested to come to the school only 2 students said they are not interested.
When the reason was asked they simply said they feel good to remain in the house.

When it is asked the student are you interested to come to school 498 student replied they are
interested, in adding to the question it was asked that what are the things that mostly attract them
the reply was really surprise, 46% of student replied that the local language which attract them to
school because they are able to understand and speak and express their views without hesitation.26%
of children said sports and games that attract them to school.28% of the respondent expressed that the
teachers are very good and loving in nature that attitude attract them to school. Finally it is
considered that the Teaching in local language has a good contribution in increasing the attendance in
the school. In the context of skill development among the student in the study area exercises had
been undertaken to explore the knowledge level skill and attitudes towards study in addition to that
mechanism also been developed to

explore the challenges and difficulties that student often are

facing in learning which certainly hampering in developing their skill as well their performance and
achievement.

Focus group Discussion in 50 Schools

.

Maximum use of language used

Local language but the teachers from outside they speak Hindi and

by the teacher in the school.

Chhattishgarh

The difficulty in understanding

Most of the Hindi ward we are unable to understand and the

often student faces

English language because teachers translate it in Hindi then in local
language.

The language you enjoy in study

Local language because we use it everywhere.

and which is more comfortable

The story and poem you

We are able to remember all the story and poem which are in local

remember

language
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Tel the story or poem in your

We enjoy and we like it

own language.
The thing you like in the school

Game sport and study in local language.

What exactly you like in the

The story in local language and sport.

school.

Children uses local dialect
•

While talking with friend 98%

•

98% When the teachers teaches in Local language the students understand completely

•

100%Teachers use local language in simplifying matters which student unable understand and
often use local language in teaching.

•

99%Children are interested to listen story in their own language.

Teacher’s uses local dialect
•

In the school while teaching

•

While telling story

•

While simplifying any difficult ward

Teachers are taking self initiatives to Teach in local language and using
1.Among the 153 teachers 95% of teacher has taken self initiatives to focus on the development
of local language as they found it easy to explain and make the student understood perfectly .
2.99% teachers expressed that the student are able to learn according to their capacity due to the
induction of local language in the method of teaching
3. Though 58 out of 153 teachers are unaware about the local language but they have strived to

Children are able to learn according to their capacity.
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learn and have used local language when the student found difficulty to understand
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132 teachers often use local language to simplify difficult task and matter while
teaching
100%

No

90%

12

80%
70%

Series1
Yes

141

0

50

60%

100

150

50%

student are unable
tell story

40%

Student are able
to tell story

30%
20%
10%

Parental interest for local language that makes the
0%

study more easy for their children.

1

2

24.4%

No

76.6%

Series1

0

50

100

150

200

Development of skill in
communication

and
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expression in children.

Student has developed a habit of listening and reading story in local language.
69% of child can remember at least two story of the course and one poem of the book but it is in local
language.
80% student takes help in the family from their brother sister and parent.

Suggestion for Better
education

Maximum use of local
language

41%

Picture and song based on
Local
59%

Teachers from local and outside
Outside
13%
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Language proficiency speaking among teacher
13%
Hindi

35%

English
Local
Chhattisgarhi

52%

0%

Writting
13%

23%
6%

Hindi
English
Local

58%

Chhattisgarhi

7%
When translating any
difficult word from the
Book

When local language often used

Difficult sentences
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CHAPTER 7
Conclusion, Recommendation and Suggestion.
The discussion presented above gives us two important lessons. One is that the cognitive
qualities of tribal children have to be viewed and evaluated taking into consideration their
ecological and cultural contexts that place very different demands on day-to-day life. Because of
differences in the demands of tribal ecology, the patterning of their cognitive abilities shows
considerable variation from those of other groups. A related and more important lesson is that
tribal children are neither culturally inferior nor cognitively less competent than the children of
other groups. Instead many of their skills and abilities are highly developed and extremely
sophisticated.

The implications of these findings for schooling of tribal children are clear. A programme of
schooling, which does not pay attention to the ecological, cultural and psychological
characteristics of tribal children, is highly unlikely to make any significant impact. The
educational system of the dominant non-tribal population is of very limited value in the tribal
cultural milieu because it does not match with the lifestyle of individuals and the needs of the
tribal community. Linking school education with life in general and the needs of the tribal
communities in particular is a most important step that requires serious attention.

The evidences suggest that tribal children do possess the basic cognitive abilities and
psychological dispositions necessary for successful participation in school. Yet tribal children
have very low levels of participation and success in school education programmes. This point to
our failure to develop a sensitive model of education that is rooted in the psychological strengths
of tribal children. Studies indicate that, in comparison to other groups, hunters and gatherers
possess a high level of visual and tactual differentiation; they demonstrate capacity for fine
judgment of shape and size of stimuli as well as spatial relations and they produce fine
categorization of an array of objects (Mishra et al 1996). These abilities are required for success
in science, art, music, dance, athletic activities, and vocations like carpentry, tailoring, wood and

but also in the broader economic spheres of tribal life. Such attempts will be helpful in
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stone crafts. These skills need to be utilized not only for education of tribal children in schools,

Research Study on the Impact of MLE on tribal Children Bastar Region

generating and promoting the sense of competence, self-efficacy, self-respect and positive selfimage among tribal children in general.
Such attempts are also highly likely to provide tribal children with a culturally meaningful,
ecologically valid and economically viable alternative to life by reinforcing the dignity of their
culture and identity. Ever increasing contact of tribal’s with the outside world over the years has
introduced several changes in their culture and life. These changes are reflected in their
psychological characteristics also. Studies (e.g. Mishra et al 1996) indicate that their ways of
perceiving the world, categorizing objects, interpreting pictures, and strategies of learning and
memory become more similar to those with whom they interact and negotiate their life in these
changed circumstances. This suggests that tribal children can acquire all those skills that the
members of other groups of the society possess. What is important on our part is to develop a
positive frame of mind about tribal children. This is possible only through sensitivity to tribal
culture and life, recognition of the cognitive strengths of tribal children, and appreciation of their
personality qualities. Efforts in these directions will be very helpful in organizing the programme
of tribal education as well as promoting economic and other aspects of tribal development.

(A)The reason for the irregularity was collection of forest produce and children being required for

household work or sibling care at home as parents use to go for fetching forest produce, In addition
to that due to sickness even some of them are irregular in the school attendance. Other observation
also has been incorporated for the reason of absenting

were (a) lack of adequate facilities in school (b) teacher shortage and over-crowded classrooms
(around 28 more teachers are required as per the proposed requirement (c) children required to
help parents in agriculture or other occupational work or being involved in some income
generating activity and (e) parents’ indifference or lack of interest in child’s education. Most
parents felt that lack of facilities in school and child’s unwillingness to go to school were main
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reasons for child’s frequent absence from school.
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Recommendation:
3. Suggested Action/Intervention:
Summary of Emerging Issues & Responses
1. LiteracyEnsure that capacity (not just literacy) of marginalized is built up. Create spaces and
programs to bring together people of different communities (women and children) and
reduce the sense of “otherness”.
2. Drop outs –
Educating community of incentives and schemes available and ensuring each child receives
incentive due. Facilitate this.
3. Enrollment –
Motivation of parents
4. Improve teacher training and motivation 5. Provision of school in each hamlet – act as a
pressure.

Equity:
Strategies to stress inclusion of women, girl child, SC, STs and other marginalized groups
including Muslims in all educational programming. Special focus should be on non formal rights
based education and capacity building of women specially to increase their participation in
family and community decision making and planning, leadership and sense of well being in the
community. Empowered and educated women are key factors to children’s’/family/village well
being and development – in the arena of education, health and livelihood.
Cross cutting approach:
Look to ways of bringing together diverse people - sex, caste, religion through programs to
reduce the sense of otherness. This could include gender sensitization, value education, life

Community monitoring/community motivators:
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skills and peace building skills.
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Provisions are made under the new act and the 2020 vision for school management committees
with representation from government and civil society and parents.

Their role includes

developing annual work plans.
How can CBOs play the? CSOs need to play proactive and creative watchdog roles to improve
governance systems and, more important, educating the community (CBOs/community
leadership) to make sure management committees remain accountable, and monitor
implementation of various schemes and entitlements. Monitoring also includes ensuring that
all resources set aside for education are used effectively. The innovative mitanin [community
education worker in this context] system can be extended to better support the
implementation of these schemes.
In critical areas of conflict, like Dantewade, we have the inspiring example of CSO (MV
Foundation) support

what they call “child defenders” from the community to motivate

families, teachers, PRI members and community stake holders to facilitate the enrollment of
children and to ensure that they have quality education.
.
“The child defenders depend on social mobilization in a context when there are no public spaces
and where the community has no confidence to come together for any collective action. Yet,
resting on the firm belief that it is possible to change the lives of children even in a situation of
conflict they pursue the task of re-constituting the community. It is based on the conviction that
communities can be mobilized on the principle that children must not be subject to any form of
exploitation and that they must all be in schools. Access to education in full time formal schools
is seen as a non-negotiable. At the same time it is understood that families that have been
illiterate do not have the endowment of social and cultural capital to sustain the journey of a
child until completion of school.
All of them talk only about children, what the community must do for them and the need to have
a “nigah” (watch) on children and their entitlements.
While at the same time there is a war like atmosphere with the Maoists on one side and the
Salwa Judum and the Police constantly planning attack and counter attack, there is a silent
undercurrent of deepening democracy surging forward for the sake of children…a space for
harmonizing society is slowly emerging and the community is beginning to enjoy this new found

Source: Social Mobilization for Getting Children to Schools in Sukma block, Dantewada District,
Chhattisgarh by MV Foundation

Page53

freedom.
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Infrastructure of school:
CSOs can act as a pressure on the system to ensure all schools have clean toilets for girls and
boys and safe drinking water in both urban and rural schools is crucial, especially important for
the girl child once she crosses the age of puberty.
Training and motivation of teachers:
NGOs can supplement the government training efforts by providing value added support that
could range from supporting pilot projects that can be replicated to exposure and training by
resource organization/person.
Create spaces for convergence between the different sectors health and education (midday
meal programs). CSOs can facilitate social audits and public hearings with relevant stake
holders to identify gaps in education delivery, speed up implementation, arrest corruption and
place recommendations
Advocacy and Research:
Conduct periodic researches in partnership with other stakeholders/partner CSOs as part of
monitoring of progress in universal education process and facilitate CSO/Government
stakeholder consultations with view to pushing education agenda ahead and influencing policy
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and practice.
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Tabulation of the interview of Children
Table: ABREVIATIONS
MGML
SAS

Sava Shikhya Abhiyan.

L2

Second Language

MLE

Multilingual Education

MT

Mother Tongue

NCERT National Council for Education, Research, and Training
NCF

National Curriculum Framework

The RTE Act stipulates that there should be a classroom for every teacher. This means the
number of classrooms required for a school would be same as teachers required for that
school. There are about 24 percent schools with shortage of classroom at primary level and
about 26 percent at upper primary level
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CHAPTER 8
Tables and Interpretation
Table Number

Table Title

0
Age Of teachers

Variable (Age)

Frequency

percentage

18-25 years

22

25.5%

26-33 years

26

30.3%

34-41 years

28

32.5%

42-Above

10

11.7%

The table depicts that 25.5% teachers are from the age group of 18-25Years ,30.3% of teachers are from
the age group of 26-33 years of age ,32.5% of teachers are from the age groups of 34-41 years and
11.7% of them are belongs to the age group of 42 and above .The average age of the teachers is 32
years

Table Number
0.5

Table Title

Gender

Variable

Frequency

percentage

Male

46

53.5

Female

40

46.5

Total

86

100%

Table Number

Table Title

Variable

Frequency

percentage

1

Year of service
teachers have
completed

<1 year

08

9.3

2years

22

25.5

3years

06

7.0

4 year

21

24.5

5 year and more

29

33.7

Total

86

100%

Table no 1 demonstrates that 9.3% of teachers have completed less than one year of services 25.5% of
teachers have 2 years 7.0% 3years 24.5% 4 years and 33.7% of teachers have completed more than five
years of services.
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Table no 0.5 reveals that the employment of teachers in respect to gender is 53.5% male and 46.5%
female and it is a good balance
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Table Number

Table Title

Variable

Frequency

percentage

2

Type of service

Contractual

65

75.5

Permanent

21

24.5

Total

86

100%

Table No 2 depicts that 75.5% of teachers are contractual and 24.5% of teachers are regular. The type of
service somehow impact the performance of the teachers ,if the teachers are regular they have the
sense of security and they can concentrate more in teaching but the teacher who is under observation
will have less interest and less concentration on teaching.

Table Number 3

Table Title

Variable

Frequency

percentage

Time spent in
school

10 am to 5 PM

49

56.9

10:30 am to 5 PM

37

43.1

Total

86

100%

Table Number

Table Title

Variable

Frequency

percentage

4

Subject taught
by Teachers

Hindi

10

11.6

English

13

15.1

Math

13

15.1

Social science

10

11.6

Science

00

00

All

40

46.6

Total

86

100%

Table no 4 depicts that 46% teachers teach all subject in the school 11.6% teaches Hindi 15.1% English
and mathematics 11.6% social science.
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Table no 3 reveals that the teachers of the study area spend maximum time in the school 56.9% of
teachers remain in the school from 10 am to 5 pm and 43.1% of teachers stay in the school from 10.30
to 5 pm which means each of them spent around 6.30 hour in a working day.
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Table No.

Table Title

Variable

Frequency

percentage

5

Mother tongue

Hindi

05

5.8

Halbi

30

34.8

Gondi

20

23.2

Dorli

10

11.7

Bhatri

10

11.8

Chhattishgarh

11

12.7

Total

86

100%

Table no 5 represents that the 34.8 % of teachers employed in the area, their mother tongue is Halbi
23.2% of the teachers mother tongue is Gondi, 11.7% teachers mother tongue is Dorli 11.8% teacher’s
mother tongue is Bhatri 12.7% teachers mother tongue is Chhattisgarhi and only 5.8% teachers consider
Hindi as their mother tongue.
Table Title
Table
Number
Resident
6

Variable

Frequency

percentage

Local

75

87.2%

Outside

11

12.8%

Total

86

100%

Table Title
Table
Number

7.1

Language proficiency :-speaking

Variable

Frequency

percentage

Hindi

30

34.9

English

00

Local

45

52.4

Chhattisgarhi

11

12.7

Total

86

100%

Table no 7.1 represents that 34.9% of teachers fell that they are perfect in speaking in Hindi language
52.4% of teachers are having the confidence that they are very good in speaking local language and 12.7
% of teachers fell that they are perfect in speaking Chhattishgarh. The essential part is that it is
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Table no 6 depicts that 87% of teachers are belongs to the local area and 12% of teachers are from other
division like Raipur and sarguja. This means they are not aware about the local language.

Research Study on the Impact of MLE on tribal Children Bastar Region

necessary that every teacher should speak local language and should understand better to enable the
student to understand the task.
Table Title
Table
Number

7.2

Language
proficiency :Reading

Variable

Frequency

percentage

Hindi

20

23.3

English

5

5.9

Local

50

58.1

Chhattisgarhi

11

12.7

Total

86

100%

Table no 7.2 depicts that 23.3% teachers of the area feel that they are competent in reading Hindi
language 5.9% of the teachers feel that they are good in reading English language 58.1% teachers feel
that they are comfortable and competent even to read local language and the remaining 12.7% of
teachers assume that they are comfortable in reading Chhattishgarh language.
Table Title
Table
Number

7.3

Writing

Variable

Frequency

percentage

Hindi

86

100%

English

00

Local

00

Chhattisgarhi

00

Total

86

100%

Table Title
Table
Table
Number

8

Availability of
sufficient suitable
teaching and study
material

Variable

Frequency

percentage

yes

72

83.8%

No

14

16.2%

Total

86

100%
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Table no 7.3 shows that 100% of teachers use Hindi language in writing while teaching as the script.
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Table no 8 depicts that around 83.8% of school of the study area having sufficient student and teaching
material in local language but the remaining 16.2% of school are running with insufficient study
material and teaching equipment especially in local language.

Table Title
Table
Number

9

Variable

Frequency

percentage

40

46.5

20

23.3

Chart and pictorial
demonstration

26

30.2

Total

86

100%

How the study and Teaching and writing
teaching material
Song and poem and
are being used.
story telling

The table no 9 depicts that 46.6 % of teachers use the material in teaching and writing on the
blackboard 23.3% use it in storytelling and song and poem and 30.2% of teachers uses charts and
pictorial demonstration while teaching and using all the material.
Table Title
Table
Number
Classes you teach
10

Variable

Frequency

percentage

1st

10

11.7

2nd

14

16.3

3rd

11

12.7

4th

01

1.1

5th

00

00

All

50

58.2

Total

86

100%

Table Title
Table
Number

11

Apart from study book
what else are being done
or adopted for teaching

Variable

Frequency

percentage

Use of local dialect

47

54.6

Game and chart

05

5.8
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Table No.10 shows that 11.7% of teachers among the total respondent teach class (i) and 16.3% teaches
class (ii) 12.7% teaches (iii) 1.1 teaches class (iv) 58.2% teachers teaches all the classes.
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Song and story

11

12.7

Competition

09

10.4

MGML

17

19.7

Total

86

100%

Table no 11.represents that 54.6% of teachers use local language in the teaching methods apart from
the study material whereas 5.8% of teachers use game and chart to make the process of teaching more
effective 12.7% of teachers use song and story in local language 10.45 of them conduct c0ompetition to
make the teaching more effective and interesting and 19.7% of teachers use MGML.
Table Title
Table
Number

12

The best useful
element

Variable

Frequency

percentage

Small Stone, chart
and leave

40

46.5

Game

20

23.2

Song poem

10

11.7

Debate and
competition

10

11.7

MGML

06

6.9

Total

86

100%

Table Title
Table
Number

13

Solution for improving
education quality

Variable

Frequency

percentage

Maximum use of
local language

51

59.3

Picture and song
based on Local

35

40.7

Total

86

100%

Table no 13 represents that 59.3 % of teachers consider that maximum uses of local language in the
teaching is the best solution for improving quality of education and 40.7 % says introducing picture and

Page62

Table no 12 depicts that 46.5% of teachers says that small stone, chart and the locally available leaves
are more effective in making the teaching more interesting in the class where as other 23.2% teachers
consider game is the best useful technique involve student in study 11.7 % says song and poem and 11.7
% said debate and competition but 5.9% said the MGML is the best way to involving student in teaching
actively to among the teaching element the
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song which has to be contextual based the local area is the ultimate solution in improving the quality
of education in the school as well developing skill in student.

Table Title
Table
Number

14

Self initiatives for
improvement in language
among children and how

Variable

Frequency

percentage

Local language
maximum use

70

81.4

Hindi

10

11.7

Game and sport

06

6.9

Total

86

100%

Table no 14 illustrates that 81.4% of teachers who takes self initiative to improve teaching methods
especially in local language expressed that maximum use of local language in teaching in the school is
the best way to improve the quality of education .Another 11.7% people argue that using Hindi
language is also a good mechanism to improve the quality of education as the student will be
ultimately using Hindi in the further classes.6.9% argue that Games and sport plays an important role in
improving the quality of education as it makes the study more easier.
Table Title
Table
Number

15

Ability of Teachers
to educate
children

Variable

Frequency

percentage

Yes

70

81.4

No

16

18.6

Total

86

100%

Table Title
Table
Number

16

Use of local language to
make the student
understand

Variable (Language)

Frequency

percentage

Yes

84

97.6

No

02

2.4

Total

86

100%
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Table no 15 depicts that 81.4% are able to enable the student to learn properly with their own effort
18.6% of teachers says they are unable to enable the student to learn properly with their own efforts.
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Table no 16 represents that 97.6 % of teachers take the help of local language to make the student
understand and only 2.4% of teacher never uses local language.

Table
No.

Table Title

Variable

Frequency

percentage

17

How and when

When translating any difficult word from the
Book

80

93

Difficult sentences

06

7

Total

86

100%

Table no 17 shows that 93 % of teachers use local language when the student find any word difficult to
understand and 7% teachers even use local sentences to make the process of learning and teaching
more easier so that the student can learn properly.

Table No.

Table Title

Variable

Frequency

percentage

18

Training received by teachers to
teach in local language

Yes

20

23.3

No

66

76.7

Total

86

100%

Table No 18 represents that 23.3% of teachers has gone through training on the method of teaching on
local language which has a good result in the development of skill of student and the remaining 76.3% of
teacher have not attended such training.

Table No.

Table Title

Variable

Frequency

percentage

19

Training need

Yes

66

76.7

No

20

23.3

Total

86

100%

Table No.

Table Title

Variable

Frequency

percentage

20

Evaluating the status of Child

When follow instruction
and respond

70

81.3
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Table no 19 depicts that 76.7 % of teachers are interested to attend the training on the methodology
how to teach on local language and 23.3 they are not interested because they have already attended .
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When does the home
work.

16

18.7

Total

86

100%

Table no 20 depicts that 81.3% teachers assume that the student is studying well when he/she follow
the instruction and respond accordingly.18.7% assume that when the student does the home work and
submit assignment timely she/he is studying well.
Table Title
Table
Number
21

Importance of local
language in the process
of teaching and learning
and building the carrier of
student

Variable

Frequency

percentage

Yes

83

96.5

No

03

3.5

Total

86

100%

Table no 21.represents that 96.5% of teachers feel that local language is most important in the process
of teaching and learning and building the skill and carrier of the student where as 3.5% of teachers
disagree on this statement .
Table Title
Table
Number
22

If the teaching language
is different from the local
language is there
problem

Variable

Frequency

percentage

Yes

76

88.4

No

10

11.6

Total

86

100%

Table Title
Table
Number
23

What is the problem

Variable

Frequency

percentage

Problem in
vocabulary and
under standing

78

90.6

Pronunciation

08

9.4
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Table no 22 depicts that 88.4% of teachers are agree on the statement that if in the school the medium
of teaching is different than the local language there is problem and the student find difficulties to
understand where as 11.6% teachers disagree on this statement they says this is not applicable
everywhere.
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Total

86

100%

The table no 23 represents that 90.6% of teachers say if the teaching medium is different than the local
language in the school the students are unable to understand because their vocabulary is limited in the
other language so they struggle to understand the subject matter .9.4% teacher expresses that the tribal
student faces the problem of pronunciation as they might have not heard such word ever.
Table Title
Table
Number
24

The solution

Variable

Frequency

percentage

Maximum use of
local languages

40

46.5

Use of local pictorial
story and video and
song

46

53.5

Total

86

100%

Table no 24.depicts that if the language of teaching is other than the local language there is problem and
what would be the solution 46.5% of teaches expressed that the ultimately solution is to work on local
language and the maximum use of its in teaching is suggested 53.5% teachers says use of pictorial story
and video and song based on the context of local area has to be design in the course material.
Table Title
Table
Number
25

Provision in the school to
develop the capacity of
the beginner student and
how.

Variable

Frequency

percentage

Story book, song
chart, in Local
language

55

63.9

MGML

31

36.1

Total

86

100%

Table Title
Table
Number
26

The methods you have
adopted that has been
the proven mechanism in
developing the skill and
capacity of student.

Variable

Frequency

percentage

Contextual local
dialect story picture

55

63.9
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Table no 25 Depicts that as far as the capacity building of the beginner student is concern 63.9 %
respondent says inclusion of story book ,song, chart on the context of local language in the teaching
methods is being adopted as an instrument to increase the capacity of the student where as 36.1%
teachers replied that they use MGML.
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Through song based
on the popular folk
tune and MGML

31

36.1

Total

86

100%

Table no 26.represents that 63.9% of teachers expressed that contextual; local dialect story and picture
has been the proven instrument in increase the capacity of the beginner student where as 31.1% of
teachers expressed that the song that based on the popular tune especially the folk and MGML is really
being the proven instrument in building capacity of the beginner student in the study area.

Table Title
Table
Number
27

Interest to promote local
language and how far it is
important

Variable (Language)

Frequency

percentage

Yes

83

96.5%

No

03

3.5%

Total

86

100%
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Table no 27 depicts that 96.5% of teachers are interested to learn the local language and they realize
the importance and significance of local language and 3.5% never believe in the approach of local
language teaching methods.
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Observation Schedule
Table Title
Table
Number
28

( Student
classification Boys
and Girls

Variable

Frequency

percentage

Boys

2221

56%

Girls

1718

44%

3939

100%

Table no 28 depicts that the girls and boys percentage in the study area is chronologically 44% and 56%.
Table Title
Table
Number
29

Caste wise student

Variable

Frequency

percentage

SC

766

19%

ST

2537

64%

OBC

577

15%

Other

59

2%

Total

3939

100%

Table 29 shows that there is 64% of student receiving primary education are ST where as only 19% from
the group of SC and 15% from the OBC group. Only 2% are from other group.

30

Teachers info

Variable

Frequency

Post of Teachers
sanctioned and
required

181

Teachers working

153

Teachers from Local

71

percentage
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Table Title
Table
Number
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area
Teachers from
Outside Bastar
division

82

The table no 30. Reveals that there is a requirement of 15% teachers in the school 53.6% teachers are from
outside Bastar and Dantewada district. Which is again a hurdle to speedup MLE in the school education
180
160

Teachers working, 153

140
120
Teacher from Out side
Bastar Division, 82

100
80
60

Series1

Teacher from
Local, 71

40
Required teachers, 28

20
0

Required teachers

Teachers working

Teacher from Local Teacher from Out
side Bastar Division

system.46.4% teacher are local who are quit competent in teaching in local language.

Table No,30

Post of Teachers sanctioned and
required

181

Teachers working

153

Teachers from Local area

71

46.4%

Teachers from Outside Bastar
division

82

53.6%
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Teachers Information
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58, 38%
Local teacher who are most familier
with Local language.

95, 62%

Teacher from outside not familier
with Local dilect

Table no.31
Teachers ability

No of teacher

%

Teacher Familiar and able to
teach in Local Language

95

62%

Teacher Not familiar and
uncomfortable to teach in Local
Language.

58

58%

Total

153

100%
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Table 31shows that the teachers are the assets to foster education most of the teachers have been
appointed from out of Bastar region and are not much familiar with the local language efforts have
been undertaken to induce MLE in primary education but 58% teachers are trying to learn the language
where as a strength is 62% teachers are well verse with the language and are ale to teach in local dialect
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60

50

50
42

40

30

Series2
Series1

20

10

8

0
1

2

3

School where Local L dialect
used in Teaching methods.

No of school

%

Local Language used

42

84%

Local Language Not Used

8

16%

Total

50

100%
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Table no 32 The table reveals that the among the 50 school 42 school are exclusively following the
medium of teaching in local language but 8 school are not doing .
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60
50

7

40

25

30

14

16

26
46

20 43
10

7

11

43

39
25

0

36

34

24
4

Variable

No of school
having

No of school
not having

Total

%
Having
facilities

% not
having
the
facilities

Drinking Water

43

7

50

86

14

Electrification

25

25

50

50

50

4

46

50

8

92

Sufficient Class room

39

11

50

88

22

Boundary

24

26

50

48

52

Toilet

43

7

50

86

14

Sport Material

36

14

50

72

28

Course material in Local Language

34

16

50

68

32

Computer

Table .no.33 Depicts that 86% of school has the facilities of drinking water and toilet facilities where as
14% of them do not have this privileges.50 Only 50% of the total schools are enjoying the facilities of
electricity and the remaining 50% do not have such facilities at school. The contemporary education
demand computer in school but only 8% schools have computer where as 92% do not have computer in
their school.88% of school says that they have sufficient class room but 22% school needs mo5re class
room in their school as the number of student is high.48% of school have boundary and 52% of them do
not have boundary .when the availability of sport material observed it is only 72% are having but the
remaining 28% do not have sport material in the school .As far as the course material in local language is
concern 68% of school accepted that they have been given the course material but 32% out of 50
school do not have sufficient course material in the school.
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No of school not having
No of school having
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Focus group Discussion in 50 Schools

.

Maximum use of language used
by the teacher in the school.
The difficulty in understanding
often student faces
The language you enjoy in study
and which is more comfortable
for you to understand.
The story and poem you
remember
Tel the story or poem in your
own language.
The thing you like in the school
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What exactly you like in the
school .
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33. Minor and Languages of India - Tribal dialects of India

School selected for study
janpat Pri.School Konta
Primary School Bitenda
Darbhaguda
Primary Sc.Railway Colny
Primary School Paikpara
Mardapal ashramSala
Sosanpal
Primary Phulnar
Godaray
A.Chandenar
Bhadisgaon
K.A Bhejiripadar
Primary Sc.Kilepal
High Sc. Polebeda
Primary Chotegadry
Primary mandoli
Primary Sc Netapur
Primary Sc.Borpadar
Amaguda
Arabor
Satosha
Tundriama
Arabor potakebin
Gudramarenga
Metapal Bajazarpara
Metapal2
Jurgur
Palarnar
Bastanar
NabinBalak ashram
Balak Ashram Bandar
BalakAshram Beheta
Bheji
Phandriguda
Telimarenga
Kolabal
Kolabal2

No
41
42
43
44
45
46
47
48
49
50

Kilepal2
Marenga
Arakot
Telimarenga
Bademarenga
Arapur
Bhejiripadar
Arandbal
Pirbheta
Metapal 2
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No
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
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38
39

Contact No
9407961130
9406030342
77828831454
9406144025
9406093391
7587024892
9424214419
9098204435
7587227887
7587371657
9406337237
9424287574
9406105829
9479285513
9479008215
7587421137
9406341951
7587048825
8889680535
9406000673
9752687291
9479296891
9407717233
9981768514
7587258782
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Khalbhata Sangkarmai
Lalagunda
40
Lalaguda,Nalapara
Teacher Name
School Name
Binod Kuamar Verma
Sarpanchpara Arobor
Isamuail (H.M)
Sarpanchpara Arobor
Balaram Debagan (H.M)
Primari school Tundiriama
P.saigal
Primari school Tundiriama
Biswajit Haldhar
Bikashkhand konta,sukma
Shyam
Bikashkhand konta,sukma
M.W
Primari Sc.Satosha
Mr.Rai
Primari Sc.Satosha
Darbhaguda,konta
Lalita Talandi
Darbhaguda,konta
Janpad primari Sc Bheji
Balak Ashram Ejram
Prasad
Balak Ashram Ejram
Katram Nagesh
Balak Ashram Konta
Krishna Raju
Balak Ashram Konta
Balak Ashram Konta
Balak Ashram Meheta
S.Kawasha
Kanya Ashram Veji
M.N
Primary sc. Kilepal
Primary sc. Kilepal
P. sc.Railway colonykadenar
Saroj
P.Sc.Paikpara
P.sc.Gudramarenga
Rachana Bamde
P.sc. Sosanpal
Miss H.B.Naik
High Primary Sc.Kolebeda
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Strategies to address social and linguistic exclusion
The problem of social and linguistic diversity within the district is nil as the habitations
within the blocks do not have much variations. Children with Inter-district migration face the
problem of social and linguistic diversity as various there are various dialects spoken across
the state. The strategy to address the social and linguistic diversity is as follows:
Sensitization of the teachers about the socio-culture profile of the migrant children
who would be involved in the teaching learning process of the migrants. The sending
district would make available to the receiving district a socio-cultural profile of the
migrant children.
Bridge language inventories BLIs have been developed in 6 prominent dialects which
would be used by the receiving district. The SCERT is presently working on MLE.
Services of teacher aware of the local dialect would be used.
Keeping track of the important events of the community and celebrating it.

Need for Capacity Building
• Deviation of data is due to certain level of lack of awareness in terms of providing actual data.
The variance in terms of DISE data will be much lesser if there is some extra bit of supervision
and capacity-building intervention.
• The training of teachers needs to be organized periodically so that the teachers are also
informed about the latest happenings in their field.
• There is also a need to take up the training on a more serious mode. The help of some
rofessional body, with requisite experience, can also be taken in this
regard.
• Training on DISE once in a year is not sufficient. Rigorous and quality training should be
organized for Headmasters and teachers involved in data collection.
• In many cases, the single teachers face difficulties in attending the training.
Therefore, some arrangement should be made to enable them to attend
training.
• The DISE Training should be given to all Management Category Schools like
Private aided and unaided and secondary and Higher Secondary schools. The
DCF Training to the Head teachers of the above said category schools are also
strongly recommended by the investigators. In addition to the Head Teacher, two
more teachers from each school can be trained in DCF / DISE concept. In the
10
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same way the in-service training should also made compulsory to all category
schools.

• As BRCCs and CRCCs are to handle the Data Capture Formats, hence, these
functionaries must also be trained regarding the nature and objectives of
various types of school data.
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• The training workshops on EMIS data should be organized frequently at
district level. BRC/NPRC coordinators should be imparted computer training
regarding the EMIS data.
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Ensuring Better Data
• Because of the mushrooming of private school, the quality data is essential in
order to plan the educational system in the state. DISE data should be made
compulsory for schools under all managements. It should be made mandatory
for all schools to register with DISE and get school code and regularly provide
data for DISE.
• School Identification Code needs to be indicated on the sign-board of the
school like the year of establishment.
• A Xerox copy of the filled-up DISE data format needs to be preserved in the
schools for checking and maintaining the truthfulness of recorded data.
• Teachers should be asked to prepare the attendance of learners at the end of
every month indicating the boys and girls, ST/SC/disabled, repeaters etc.
• The Data Capture Formats need to be supplied well in advance so that they get
enough time to fill-up the format.
• Computer facilities may be provided to schools so as to facilitate the
Headmaster/Teacher to store all kinds of data.
• Time lag between DISE and PES should be minimized. States should be
requested to initiate corrective measures in the light of findings and
recommendations of the PES.
• MIS Unit at the district level should be strengthened and it be provided with
sufficient staff.
• Better quality data can be given to district for making district report cards by
involving the MIS in-charge at Block level.
• EMIS data should be compiled at BRC level also for better quality of data. In
addition to this minimum of 10 per cent DISE data should be checked by
BRC/NPRC coordinators.
• There are certain basic fields which remain unchanged which do not require
up-dating every year. If possible the first page of the forms with DISE school
codes, name of the school, address, year of establishment etc. can be
personalized for each school and made available to them.

• There should be an MIS in-charge in every district. The efforts should be
made for placement of functional MIS in-charge in every district for the
period from June to March when the DISE work is at the peak. In case of
computer education being part of the curriculum the Computer teacher could
be given the responsibility.
• The major area of errors is data in enrolment section. There needs to be proper
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• Data capture format /DISE format should be designed in triplicate copies.
Colour coded sheets with carbon may be designed within the format to keep
the same copy of the data at school level. It would be more beneficial if the
11 Major Findings: 2009-10
triplicate forms may be used so the same would also be retained at cluster
level.
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coordination between Administration section of the schools and teacher/
Principal so that every new admission, transfer gets reflected timely in DISE
data.
• The process of recognition of the schools should be considered complete only
when school gets its code number generated at DISE office.
• Location needs to be specified by adding information related to the nearest
railway and bus stand from the schools.
• It was observed during the field work that teachers consider the DISE
information as a routine one and hence did not pay desired attention while
filling the DISE DCFs. In such a situation the quality of DISE data is always
at stake. It is, therefore, suggested that Head Master/Teacher concerned
should be made personally responsible for providing correct and accurate
data.
• The school, cluster, block and district report cards should be generated well in
time after data entry so as to ensure the data authenticity of the schools could
be cross checked. There should be dead set up and adhered to at all levels.
• Sample checking of DISE data should be a regular feature of educational
planning.
Involving the School and Community
• The opinions of SDMC members may also be useful to get feedback about the
quality of teaching in the schools.
• VEC and PTA members should be involved in the process of data collection,
dissemination and utilization. BRC and CRC Coordinators should visit the
schools frequently.
• The sharing of the data with all the stakeholders of the school like VEC
members, parents and other local body officials should be encouraged.
• The functioning of VECs should be periodically monitored for effective
administration, planning and organization of the schools.
• All the schools covered under DISE have been provided school report cards.
The District Project Coordinators should ensure sharing of report cards with
the head teachers, CRC and village community. 12
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Strengthening up of Monitoring Mechanism
• In order to ensure complete coverage of all recognized schools, a check-list of
all such schools existing in the Block should be prepared and cross-checked
with the list provided by the Block Education Extension Officer.

• A Xerox copy of the filled-up DISE data format needs to be preserved in the
schools for checking and maintaining the truthfulness of recorded data. 13
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• There is a need for frequent monitoring and validation of information at the
grassroots level. Thorough scrutiny of DISE formats, preferably at the cluster
level, should be made mandatory.

